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Abstract

The paper deals with the theory and praxis of decolonising English Studies
in India. The paper suggests appropriate measures to pull out English
Studies from the Macaulayan paradigm and to recast the priorities in
English Studies in the light of changing role for emerging India in the
unipolar world realities, rising aspirations of the middle classes, and
democratic and egalitarian needs. The project of ‘decolonising’ education at
the macro-level and English Studies at the micro-level has been discussed
with reference to curriculum, teaching methods, materials, evaluation,
research and publication and medium of instruction in all possible details
in the paper. The paper attempts to deal with contemporary realities like
various treaties and market economy and issues like making a distinction
between real knowledge and colonial knowledge along with the historical
context of English Studies. Several measures have been suggested to make
English Studies in India relevant to contemporary times, to save them from
being derivative and to reshape Euro-American knowledge about English
culture, Literature and Language from an Indian perspective. Practical
suggestions to decolonise curriculum have been made keeping in view the
distinction between teaching literature and language in the first and the
second language situations.

Keywords: Curriculum, Decolonisation, Education, English Literature/
Language, Gandhi, India, Macaulay, Publications, Research, Teaching
Methods.

Introduction

To set the tone of my paper let me begin by citing three different
authorities separated by time and place:

“If I were to look over the whole world to find out the country most
richly endowed with all the wealth, power, and beauty that nature can
bestow—in some parts a very paradise on earth—I should point to
India. If I were asked under what sky the human mind has most fully
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developed some of its choicest gifts, has most deeply pondered on the
greatest problems of life, and has found solutions to some of them
which well deserve the attention even of those who have studied Plato
and Kant—I should point to India. And if I were to ask myself from
what literature we, here in Europe, who have been nurtured almost
exclusively on the thoughts of Greeks and Romans, and of one Semitic
race, the Jewish, may draw that corrective which is most wanted to
make our inner life more perfect, more comprehensive, more universal,
in fact more truly human, a life, not for this life only, but a transfigured
and eternal life—again I should point to India.” (F KM Max Miiller 5)

“... the official intelligentsia of post-independence India [eschew] their
own culture and [turn] to Western, mechanistic dogmas, from Marxism
to neoliberalism. Whether they worship the State or the Market, such
intellectuals dishonour their [country’s] noblest traditions. They are as
craven as those American and British academics who place politically
correct considerations before the pursuit of truth and intellectual
freedom. In the best of Indian popular culture, however, [one may
find] an integrity, a latitudinarian tolerance and a connectedness to
nature lacking in intellectual circles - and lacking in Western
civilisation today.” (Rankin Aidan viii-ix)

“O members of the Indian intelligentsia! ... speaking polished English,
and putting down your own countrymen, specially anybody who has a
Hindu connection, makes you an intellectual. But in the process, you
have not only lost your roots, you have turned your back on a culture
and civilisation that is thousands of years old and has given so much to
the world. You are forgetting what a privilege it is to be born an Indian
— and a Hindu at that — inheritors of a spirituality that accepts that
God manifests Himself under different names, at different times, when
today the world’s two biggest monotheistic religions still think their
God is the only true one and it is their duty to convert everybody by
guile or force.” (Francois Gautier n.pag.)

Decolonization

The term decolonization has been a part of academic discourse since
1932 though it perhaps first appeared in 1836%. Britannica defines
decolonization as “the process by which colonies become
independent of the colonizing country.” (Britannica) The process is
“often long, tortuous, and violent, by which colonies achieve their
national aspirations for political independence from the colonial
metropolitan power.” (Watts 361) It involves a kind of “restorative
justice” in the form of racial, ethnic, social, cultural, legal, physical,
emotional, intellectual, cultural and spiritual well-being through the



Decolonising English Studies in India ® 205

process of economic, cultural and psychological freedom. The term is
also used to refer to the intellectual decolonization from the
colonisers’ ideas that made the colonised feel inferior. (Mignolo)
Because “decolonization is an interrogation of the European concept
of territoriality” (Kubayanda 26) true decolonisation seeks to
challenge and change White superiority, nationalistic history and the
colonisers” “
decolonization as “the process of dismantling the hidden aspects of

those institutional and cultural forces that had maintained the

truth”. Bill Ashcroft et al. therefore, correctly describe

colonialist power and that remains even after political independence
is achieved.” (Ashcroft et al 56) Some scholars also argue that “the
term decolonization should be replaced by ‘elimination of the white

i

supremacy mindset’.” (Binagwaho et. al 2)

Why Decolonise English Studies in India

Gauri Viswanathan rightly holds that the study of English and the
growth of the empire proceeded from a single ideological climate
(Masks). “Valid knowledge” is different from “colonial knowledge”
because of their different objectives. While the goal of the former is to
explore truth, the latter is a tool in the hands of the colonisers for the
consolidation and perpetuation of their rule in the colony. Chinweizu
in his “Colonizer’s Logic” puts it very cogently with a tinge of irony:
“The Natives are unintelligent—/ We do not understand their
language” (Chinweizu 32). Because the “civilized imperialist”
pretends not to understand the “primitive colonised’s languages” the
former undertakes the civilising mission, coupled with religious
fervour zestfully, and uses his euro-centric knowledge to help “the
natives come out of their ignorance and darkness in their lives”. With
the emergence of postcolonial theory to the centre stage of theoretical
studies in Humanities, the need for scrutinising various colonial
institutions, including “knowledge” and “knowledge production”
has been felt more intensely. Ngtigi wa Thiong'o’s Decolonising the
Mind (1986) and Globalectics: Theory and the Politics of Knowing (2012)
have accelerated the process of scrutiny that was started by Edward
Said’s Orientalism (1978). A close audit of “the institutions of
knowledge production” that set the canon of studies is the crying
need of the hour in postcolonial India, a society that happens to be
the oldest surviving civilization in the world. The project of colonial
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education in India was undertaken with a target to make the Indian
mind “barren of any originality”, to keep Indians perpetually “in
ignorance” by “paralysing and stupefying [their] minds”, to feed
Indian minds with stories of England’s greatness and “mission” in
the world, and to obliterate their race-consciousness from their
minds.

The modern education system in India, the brainchild of
Macaulay, is a highly respected colonial remnant which runs on the
presumptive principle of the “intrinsic superiority of the Western
literature” (columbia.edu). English studies in India greatly strengthen
the Macaulayan presumptive principle. In India both of them
(Education system and English Studies) continue to be highly
derivative; the only dent that has come to them since 1947 is because
of the growing influence of the USA in several spheres of life. While
education, especially higher education in India was Anglo-centric
earlier, as a result of the new political and economic order, it is
Anglo-American-centric now. Even a cursory comparison of the
course lists, items/ topics therein, and the lists of prescribed and
recommended books will prove my point. The decolonisation of
education including English studies in India is much needed if India
has to stand on its own, assert her identity in the world, provide
some sort of vision for an alternative world and also, if “Bharat ko
vishguru banana hai” (India is to be a world leader) to use an
expression from the right-wing rhetoric. Decolonising is to take place
in respect of the following four main components of an educational
system: Curriculum and Courses, Research and Publications,
Medium of Instruction, and Examination and Writing.

Colonial Legacy of Curriculum and Courses

A cursory glance at the prescribed books and recommended books in
the curricula of the UG/PG programmes in the Universities will make
one realise that almost all the books are by either British or American
authors or from Indian authors who parrot Western ideas and
arguments. There are hardly any books from the countries where
English is taught as a second/ foreign language or from the Indian
authors who present an Indian perspective/ point of view. This
ignoring of a vast reservoir of the knowledge and experiences of the
similarly situated people is to our detriment. The curricula developed
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by the Curriculum Development Centre are no different. Their study
also highlights the fact that an undue emphasis on teaching English
Literature is there in the curricula. This is a sort of colonial hangover
which is justified unabashedly by many intellectuals located in India
and abroad. Let me illustrate it with an example from a typical PG
course titled “Literary Criticism (From Plato to Leavis)” (though it
covers critics up to Showalter) being offered at Indian Institute of
Technology Madras (archive NPTEL). The course deals only with
Ameri-Euro Critics and ignores Indian critics altogether. It is well
known that reading literature evokes certain emotions. But, in this
course in particular and the curriculum at large, no course is offered
that talks about these emotions and the process of evoking them. In
the Ameri-Euro tradition, Aristotle is the only literary critic who
refers to emotions; he mentions two emotions (pity and fear) with
reference to tragedy and refers to one (comic) in the context of
Comedy. In his Natya Shastra, Bharata, on the other hand, discusses
eight rasa/emotions)!® in detail. Naturally, a student who knows
about twenty-three emotions/rasas is in a better position to
understand and appreciate literature and life than one who knows
only about two. Bharata is ignored in this course because he is a
native; this ignorance of the teacher/ students helps in maintaining
colonial hegemony; besides the student’s understanding of literature
remains incomplete.

The modern Indian education system has not only impacted our
collective epistemological viewpoints but our society as a whole has
also been impacted; we seem to be a rootless society that suddenly
came into existence in 1947 out of nothing. Racism is not basically
about colour; it’s about power. The present education system does not
empower the Indians; it becomes so visible in the matter of economic
achievements. This is very clear from the statistics about imports and
exports. “India’s share of the world economy was 23 per cent, as large
as all of Europe put together [when Britain arrived on it’s shores, but]
by the time the British departed [from] India, it had dropped to just
over 3 per cent.” (Tharoor 4) “India’s share of global gross domestic
product (GDP) rose to 7.09 percent in 2019” (O’Neill Oct 27) The
exports and imports of India in 2019 were: the total value of exports
(FoB) was 323,251 million; the total value of imports (CIF) was
478,884 million.” (wits.world bank) This powerlessness can also be
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measured in terms of the meagre number of publications from Indian
universities on one hand and those from Western university presses
like Oxford, Cambridge, Harvard, Durham etc on the other. It is so
obvious that the opinion-building power (soft power) rests with the
West. Money-minting-power by way of the export of the books and
ideas also lies with them. So, decolonising the curriculum is not
needed solely for cultural or intellectual reasons but also economic
reasons.

There are a large number of academicians who claim that the
teaching of English literature in India (TELI) is necessitated because
English is a lingua franca in India and is patronised by the
Government of India as an Official language. Such persons speak
only half-truths as no literature can be the “lingua franca”; they
deliberately gloss over the fact that English Language and English
Literature are two different issues/disciplines. The belief that by
teaching English Literature alone proficiency in the English Language
can be achieved/ increased is not backed by any authentic data/
research. Even the postulation that English Literature/ Language are
synonymous or interdependent does not prove English to be the
lingua franca in India. As regards, the English Language being the
official language, the Constitution does not envisage perpetuating its
status forever as the provision has been inserted to meet a particular
contingency. Again, if English is the lingua franca of the anglicised
Indian academicians or the Indian people needs scrutiny based on
some authentic data. That English is the “lingua franca of the people”
is just a presumption, not backed up by the figures in the Census
(2011). According to the 2011 Census, just 0.02 % of the total Indian
population (Males: 1,29,115, Females:1,30,563, Total 2,59,678) (census
India) recognized English as their mother-tongue and only 10.6% of
the total population use it as a second and third language.
(Wikipedia, censusindia). While 8,27,17,239 persons (6.835% of the
total Indian population) use it as their second language, 4,55,62,173
Indians (3.765% of the total Indian population) use it as their third
language. In the Census its decadal (2001-2011) percentage growth
has been reported to be 14.67, much less in comparison to several
other languages. In a nationally representative sample survey
conducted by Lok Foundation and Oxford University, administered
by the Centre for Monitoring Indian Economy in 2019, “just 6% of
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respondents said they could speak English, less than what the 2011
Census showed.” (livemint) If about 90-95% population of this huge
multi-lingual and multicultural country do not know/use English is it
justifiable to describe the English language as the lingua franca of
India? Again, it has been reported in a Lok Foundation survey that
“English speakers are richer, more educated and more likely to be
upper caste.” (livemint.com) This minority group because of the
colonial hangover holds considerable economic power and assumes
the role of opinion and decision-makers in this country. Can this
minority group be allowed to continue the social ostracization of the
majority by holding power against the egalitarian norms? Can this
socially elite group of people be the sole representative of India
against all democratic norms? These academicians argue in the
manner of Macaulay who believed that scholars of English could be
produced in this country by teaching them English literature. If their
arguments had been valid English courses in India would have seen
the presence of Indian scholars in various syllabi.

In countries like France, Germany, Russia Japan etc. (where
English is not the medium of instruction) foreign scholars (who go
there for higher studies) are taught the language (of the respective
country) in one year with such proficiency that they are not only able
to complete their higher studies but also write doctoral dissertation
and publish papers in that language in the journals of international
repute. On the contrary, in India despite teaching English literature
for more than sixteen years the students fumble for words to express
themselves, what to say of writing and publishing a research paper in
correct English. If my testimony on the worthlessness of the
approach/ course is any good, here it goes: “I, along with some
others, was associated with the evaluation of the answer scripts in a
recently held competitive examination for the post of lecturer in
Government intermediate colleges. This examination was open to the
Indians holding at least an MA (English) degree; about 1500
candidates appeared in this examination after passing a screening
test. Only a few answer scripts were written in tolerably correct
English; the answers largely gave no clue of the examinees’
comprehension of the questions and the instructions — neither in the
literature section nor in the grammar section. Having examined such
scripts, I felt I had wasted forty years of my life just to earn wages.
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My experience of interviewing candidates for the post of Assistant
Professor (English) has rarely been better.”

On the question of the value of native literature, the opinion of
the Oriental and Occidental groups was unanimous as is apparent
from the following two opinions. Macaulay haughtily held, “that a
single shelf of a good European library was worth the whole native
literature of India and Arabia. The intrinsic superiority of the Western
literature is indeed fully admitted by those members of the
committee who support the oriental plan of education.”
(columbia.edu) Likewise, a member of the Oriental group, Henry
Thoby Prinsep, held:

“It is laid down that the vernacular dialects are not fit to be made the
vehicle of instruction in science or literature, that the choice is therefore
between English on one hand and Sanscrit and Arabic on the other—
the latter is dismissed on the ground that their literature is worthless
and the superiority of that of England is set forth in an animated
description of the treasures of science and of intelligence it contains
any of the stores of intellectual enjoyment it opens. There is nobody
acquainted with both literatures that will not subscribe to all that is said in the
minute of the superiority of that of England... .” (emphasis added) (Sharp
121)

The unanimity on the issue of denigrating native literatures
seems to be emanating from their “national pride” which to an Indian
is a euphuism for colonial pride. Indians have been quite meek to ask
about the qualification of the members of both the groups i.e.,
occidental and oriental plan to know the extent of their familiarity
with European and Indian languages and literatures to pass a
judgment. The educated Indians have largely accepted Macaulay’s
judgment as they have been taught just to accept English opinions
without any critical scrutiny. The Indian teachers of English go a step
further and act as Macaulay’s trumpeting agents who spread
unsubstantiated claims and propagate myths like “English is used all
over the world”, “English Literature is the best/ universal literature”,
“Shakespeare is a universal dramatist”, “India/Indians will not
prosper without English” and “For a majority of Indians English has
become their own language, their only language of expression” (Banu
17) etc. for they have their axe to grind at the cost of truth and the
cost of national mental freedom.
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English Language and English Literature

The word “English” as a noun does not find a place singularly in the
Constitution of India though the expression “English Language”
finds a mention at fifteen places in the Constitution. English is not
find mentioned in the list of the Indian languages given in the eighth
schedule of the Constitution. It is very clear from this that the role of
English in the Constitution has simply been envisaged as a means of
communication for different purposes. It is also to be noted that
nowhere has it been specified that “English” stands for “British
English” (or any other variety of English) as a means of
communication. It is an unwritten law/ convention for the custodians
of English in India (the neo-colonialists), the public service
commissions, the university/college departments, the intellectual
elites, and the authors that by English they understand “British
English”. The reason for this hegemony lies in the colonial hangover
which is continued and glorified as “tradition”. Though Braj B
Kachru and his spouse Yamuna Kachru tried their level best to
establish the identity of Indian English® as an independent variety of
English their intellectually rich research efforts neither got support
from the highly colonial Indian authors in English nor the Indian
academia. Little do the intellectual elites realize that it is the tradition
of “intellectual slavery” that they have been cherishing and
promoting. Whether this slavery springs up from historical
positioning, ignorance, lack of synergetic language planning, lack of
initiative and intellectual prowess or helplessness or some other
factors is more a matter of common sense than of some deep
research.

Most of the people who wish to join higher education in India
need English language. People also see English as a passport to better
jobs and better social positioning. Because of their ignorance, many of
them do not make any distinction between the English language and
English literature. R N Srivastava in English, August says, “... I began
to read English on my own. I had to because English was compulsory
for the Civil Services exam. So I read Shakespeare and Wordsworth
and people like that, very difficult. It’s still important to know
English, it gives one ... confidence.’... .” (Chatterjee 59-60) With the
Government policy of taking higher education to the doorsteps of
people one finds universities and colleges in the remote corners of
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India. With this even English has also reached all the nooks and
corners of the country. The teachers and the institutions either very
subtly hoodwink or push the learners to join a course in English
Literature. R N Srivastav says, ““That a young man in Azamganj
should find it essential to study something as unnecessary as Hamlet,
that is absurd, no, but also inevitable, and just as inevitably, if we

74

behave ourselves, in three generations it will fade.”” (emphasis added
Chatterjee 60) Unlike the situation in Germany or Russia where a
foreign student studies the language of the country in India, a
student has to study English for about 12 years before joining a
university. Then the realization dawns upon him/her that (s)he is not
sufficiently proficient in English to pursue a course satisfactorily. I
wish our teachers could just compare 12 years to one year of training

to teach an alien language to meet the needs of society.

While most of the foreign universities in the EFL/ ESL situation
do not lay emphasis on literature in teaching the second/foreign
language, in India, it is almost mandatory to talk of dated authors
like Shakespeare, Milton, Dryden, Wordsworth and the like. Most of
the universities have been awarding degrees in “English” or “English
Literature” after teaching almost the same content in English
Literature. The course contents also consist of largely British
Literature; there is hardly any paper dealing with teaching/ learning
skills of a language. The result of this is reflected in the following
sentence of a very senior teacher: “A student who writes ten pages
about Hamlet’s madness is unable to draft an application in English.”
This indicates not only the quality of teaching but also the
misdirected effort of emphasising teaching English Literature in place
of the English Language against the spirit of the Constitution. Our
over-enthusiastic teachers either fail to grasp the basic fact or they
pretend to ignore the fact that learning literature in any language is
possible only after some basic proficiency in the language has been
achieved. No wonder our post-graduates in English literature fail to
deliver what is expected of them. A fictional account of Agastya by
Upamanyu Chatterjee in his English, August is sufficient to prove my
point.

For the development of ELT and related issues, to improve the
standard of teaching of English and to undertake relevant research in
the field the Government opened a new Institute, Central Institute of
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English in 1958 with the mandate: “instructional, research and
extension facilities in the teaching of English and foreign languages
and literatures in India” (efluniversity). In 1972 it was converted to
Central Institute of English and Foreign Languages. However, this
did not deter other universities from changing their policies of
teaching and propagating English Literature on a very unusually
large scale in an independent country. In other words, the cultural
imperialism of English Literature has kept on spreading undeterred
even in independent India. With the passage of time, it became
English and Foreign Language University, a Central University. The
phenomenon is so powerful that even EFLU came under its influence
and it has emerged as a new centre for spreading and disseminating
English literary culture, spreading the idea of the “inherent
superiority of the Western literature” and colonising the Indian
mindset further.

The governance of the country according to the colonial rules
and colonial mindset is rubbing the salt to the wound. For example,
the 1921 rules that govern the recruitment of teachers in a
school/college affiliated to UP Secondary Board specify the minimum
qualification as a graduate in English Literature though in matters of
other languages it just mentions Hindi Urdu or Sanskrit. It is to be
noted that the job of a trained graduate teacher in a UP Board
secondary school is to teach both English literature and English
language. The situation has been prevalent and continuing since the
days of Macaulay who designed a course of English literature for
imparting training in English. All those graduates who take their
graduation in English Language are denied a job opportunity as per
the existing law and are put in a disadvantageous position. Nobody
seems to have noticed this anomaly. While a course in English
literature should have been replaced by one in English Language
after independence, those who study the English language are
discriminated against. This also means that those who are competent
to discharge his/her duties are declared technically unqualified to
their peril. Some of such persons have been contesting cases in the
High Court at Allahabad and a verdict is still awaited.

Decolonising Teaching Strategies in English Studies
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If the reading lists in the university courses are any evidence, it is
clear that Indian universities are Indian only in their location. There
is hardly a book in the lists that does not come from either the US or
the UK authors or the presses located there. In terms of syllabus,
almost all the Indian universities have introduced papers on
American Literature and New literatures like Australian/ Canadian/
Caribbean / Commonwealth Literature, Indian Aesthetics,
Linguistics, and World Literature etc. along with British Literature.
However, the reference books and the reading lists in these courses
are full of Anglo-American critics. Again, even the canon of the texts
is defined and set by Anglo-American critics. This also proves that
not only the flow of knowledge is uni-directional i.e., from the West
to the East but also that the Indian intellectuals do not show any sign
of independent thinking and judgment. Again, even if some Indian
names are there in the list, they hardly represent the Indian
perspective. Thus, it may safely be said that all the recommended
books represent the typical Western point of view. This tendency is
indicative of either the absence of the Indian perspective or
considering Indians as brain-dead. Let me illustrate this with an
example. In Allahabad University there used to be a tradition of
printing the Lecture Lists which comprised the list of the authors and
works prescribed for detailed and non-detailed study, reference
books, pattern of question paper and the topics of the lectures that
the concerned teachers were supposed to deliver.

Conclusion

The primary purpose of education is the betterment of society as a
whole by developing rational, mature and empathetic human beings.
All teaching activities including reading, writing and evaluating
students focus on this and have to be organised with this objective in
mind. The objective of a course in literature is to develop
understanding of an individual by honing his/her analytical skills. By
carefully selecting literary works, the teachers try to show their
students how the world works, how to find relevance and meaning in
their lives, how to enjoy reading literature and how to find out merit
and meaning in a text. With this view in mind, a close, objective and
text-centred literary analysis is the primary focus in a literature
course/ classroom. Certain evaluation strategies are used to evaluate
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the performance and understanding of the learners. Whether the
evaluation of candidates is possible in English or other languages
(mother tongues) has been a point of controversy in the second
language situation. The related issue is if the research articles have to
be written in English or in the regional languages. Currently, in the
Indian situation, only Sahitya Akademi felicitates some sort of
bilingualism in matters of publications — e. g. a paper on a Punjabi
author may get published in English, in the literary magazine, Indian
Literature or a paper on Vikram Seth’s poetry may be published in
Hindi in Sambkaleen Bhartiya Sahitya.

Bilingual methods of teaching (materials, medium of instruction
and evaluation) and research are very well recognised all over the
world and have gainfully been used at primary and secondary levels.
It has also been used in some Indian universities (un)officially to
teach English literature as is clear from the popularity of various bi-
lingual university level textbooks in different states. However, this
sort of teaching and book production is frowned upon by some of the
Indian academicians who deride it as substandard teaching/learning
material for the rustics.

There appears to be a symbiotic relationship between economic
prosperity and attitude towards languages. If the figures of bilinguals
and tri-linguals in the Indian Census 2011 are any proof
monolingualism leads to poverty. Those states that have the higher
number of bilinguals and tri-linguals are developed but the states
where predominantly monolinguals stay, are backward. Of late, a
new class of monolingual, English speaking, social elites have
emerged particularly in the metros through expensive English
medium schooling; they are not only blind to several dimensions of
culture but they also perceive reality only through one lens. Their
appreciation of literature also is just an extension of the Christo-
Anglo-American literary view. On the other hand, we have a large
number of colleges and universities in the far-flung areas where the
students wish to acquire some skills in the English language
somehow and the teachers wish that the students should somehow
be able to follow, understand and appreciate their lectures. The
bilingual method comes handy to such teachers and students.
However, some professors and their sponsor, British Council of India
or American agencies and some publishing house, close their eyes to
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this issue. Ignoring the advantages of bilingualism they advocate the
monolingualism of English and try to thrust it on people in several
ways. It may not be out of place to mention that the books published
by the so-called elite publishers are exorbitantly priced in comparison
to bilingual books or the books in the regional languages as the
publishers are eyeing people from different economic backgrounds.

One may note that the idea of decolonisation was initiated by
African scholars though African scholarship has always been ignored
not only in the Euro-American intellectual world but also in Asia. The
African scholars’ ideas are being appropriated in almost all the
former colonies because they are so convincing and down to earth.
One sometimes wonders why books like Decolonising the Mind or The
Wretched of the Earth or The Colonizer and the Colonized could not be
produced by Indian (leftist/moderate/ liberal) scholars though the
idea of communism in India is as old as communism itself.
Otherwise, also there is hardly any seminal book by such scholars
about Indian reality or human reality in the colonial world to my
mind. In the prevailing situation, there is hardly any possibility in the
future either. After all no nation can survive only on the borrowed
ideas and technology in the long run. One needs to have a sense of
pride and attachment to one’s roots to produce an influential work of
this nature. I also realize that unless our education/ English Studies
are oriented towards the nation there is no possibility of any
important work being produced in English either. A crown is never
put on a borrowed head. The above discussion/article is the result of
exploring such questions.

Homi Bhabha has written about the ambivalence and hybridity
of cultures and people. There are no “original” or “pure” cultures or
people and there have perhaps never been. In fact, if someone tries to
retrieve the past and claims to gain the “inherent authenticity or
purity of cultures” as exists in some texts or in someone’s imagination
the person is moving against the natural tendency of moving ahead
by learning appropriate lessons from various encounters. One has to
struggle to look for the roots and has to see that the grafting of some
ideas on the plant should not endanger the plant itself. The purpose
of decolonisation is to save the mother plant, the original culture of
the native people so that the inhabitants are not rendered “nowhere
men”. The process is not easy but is desirable. The needs of the
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society, bureaucracy and people have changed since the times of
Macaulay. A cosmetic surgery of the syllabus by way of the
replacement of one text by another is not enough. Drastic changes are
needed in attitude, syllabus, teaching materials and methods,
medium of instruction, evaluation strategies and research to cater to
these needs. The movement to decolonise English Studies will get
momentum in the coming days; NEP 2020 will give it the required
impetus. ‘Learning Outcomes based Curriculum Framework” is a step
in that direction. The times of basking in the sunshine of the Raj seem
to be over for the teachers of English.
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